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Purpose 
 

All of the policies and practices at Summerdown School and the Southfield Centre 
are developed to help us meet our Core Aspirations for our pupils/students, which 
are as follows:  

 

 

In addition, the focus of this Teaching and Learning policy is to: 

• secure outstanding teaching and learning for all pupils/students 

• secure consistently high standards of delivery by being clear about how 

teaching is delivered and our school’s approach to learning 

• set out roles and responsibilities of key staff 

 

Principles 

We recognise that engagement is an essential pre-requisite to learning. At 

Summerdown, our understanding of learning is: 

• the acquisition of new skills 

• the generalisation of skills across different environments 

• the ability to demonstrate the use of new skills as independently as possible 

• to equip pupils/students with the skills, concepts and knowledge that they 

need to transition to adult life, as independently as possible 



We promote learning by: 

• holding pupil progress meetings with senior managers  

• supporting teachers and class leads with planning and assessment 

• recognising the valuable input of our TAs in the learning process 

• ensuring all pupils/students have the right to access high quality learning 

experiences 

• individualising learning to match each pupil’s unique learning style 

• actively developing supportive partnerships e.g. with therapists and parents, 

to promote learning at every opportunity  

• recognising the importance of the learning that takes place throughout the 

school day and across all school environments, both inside and outside of the 

classroom 

• providing a clear pathway for pupils/students to study accredited courses, 

appropriate to their needs and abilities 

• preparing students for the opportunities, responsibilities and experiences of 

life, including employability if possible  

• empowering young people to plan and manage their own futures  

• having regard for the Convention for the Rights of the Child in everything we 

do  

 

Practice 

We aim to foster our pupils/students’ learning by: 

• delivering the school’s skills based curriculum  

• using assessment to plan the next steps in learning  

• planning for individualised learning outcomes for every pupil, adjusted in 

response to pupil progress meetings 

• organising the learning environment to meet pupils/students’ unique needs 

• adopting a total communication approach 

• promoting learning throughout the school day 

• promoting learning outside of the classroom  

• develop themselves through career and work-related education 

• learn about careers and the world of work 

• develop career management and employability skills 

The senior management team will carry out learning walks; these will take place 3 

times per year. Learning walks provide an opportunity for feedback to staff and 

discussion about the learning that our pupils/students are experiencing across the 

school. 



Formal observations will also be carried out 3 times per year. These observations 

provide a forum for teaching staff and senior mangers to focus on individual 

pupils/students’ learning and progress as well as identifying developments.  

All of our pupils/students will have a range of learning experiences throughout the 

school day as follows: 

1. Independent activities – i.e.  pupils/students working without adult support, though 

a series of short tasks or specific steps towards a longer, more complex task. 

• tasks have a clear beginning, middle and end (e.g. ‘to do’/finished)  

• there is a clear system for finished work – a place to put finished activities  

• pupils/students are familiar with tasks presented independently  

• adults only intervene if necessary  

• pupils/students work individually at a designated independent work area (e.g. a 
workstation)  

• each student in a TEACCH structured classroom has access to an independent 
work station where they practice/consolidate learning  

 

Practical considerations for independent activities 

• in an environment with a high staffing ratio, there needs to be a clear plan to 
develop (rather than unintentionally inhibit) pupils/students’ independence 

• it may be difficult for parents/carers to teach independence at home therefore 
pupils/students can become over reliant in adults  

• the ability to achieve a task on one’s own creates feelings of self-efficacy, 
increases confidence and enhances self-esteem and pride in one’s efforts  

• to move independently from one task to the next and between different 
environments will enable pupils/students to fulfil their potential  

 

2.  Paired or 1:1 activities i.e. one or two pupils/students working with an adult, 

learning new skills or developing recently acquired skills. This enables staff to: 

• assess current skills 

• teach new skills 

• teach generalisation of skills 

• develop existing skills 

• introduce activities that require more intensive supervision  

• ensure pupils/students receive any learning support that they need 
 

Practical considerations for paired or 1:1 activities 

These activities can be best used to: 

• teach and practice social interaction 

• teach pupils/students to develop reciprocity  



• set and maintain high social expectations  

• provide opportunities to learn how to collaborate  

• teach how to initiate interaction  
 

3. Group activities – i.e. 3 or more pupils/students interacting and collaborating 

when working towards a similar learning goal.  

• not to be confused with trying to support several pupils/students individually!  

• all pupils/students participate for the majority of the session without the need to 
‘wait their turn’ or wait to access a specific, individual activity or resource 

• pupils/students sharing the same physical space e.g. table, seated group area 

• there is need for social interaction e.g. talking to one another   

• pupils/students sustaining interest on a shared reference  

• ‘hello’ is a social greeting which should be taught and practised in context, when 
pupils/students arrive in an environment rather than the use of extended ‘hello’ 
groups during the morning or afternoon 
 

 

Practical considerations for group activities 

• by definition, group work is difficult for pupils/students with autism  

• ‘partial participation’ pupils/students access the content of a group without the 
social interaction e.g. they may sit away from the group but still engage from a 
distance  

• using visual cues; as each activity is presented, rather than reliance on language 
alone, objects, pictures, word cards, and/or written prompts should be used 

• ‘layered groups’- begin with accessible, concrete activities then move towards 
more abstract and/or language based activities or more collaborative activities 

•  as social and academic demands increase, some pupils/students may be 
withdrawn from the group for alternative activities.  

• before a pupil becomes confused, bored, or disruptive, send them to the next 
activity on the timetable.  

• keep both the group time and leaving the group time, a positive experience 

• the idea is to have pupils/students leave the group when they are still successful, 
not after they have got upset, then direct them to a definite activity (rather than 
wander around); this time is ideal for independent work.  

 

The Learning Environment 

The organisation of learning environments has a significant effect on pupils/students’ 

ability to interact, communicate and develop essential skills, and should: 

• be clutter free; resources not in use should be stored away/tidy 

• be organised with areas to enhance social interaction, facilitate group work 

and promote independence 



• be visually audited – using only visuals that are relevant and necessary to 

support pupils/students’ day to day independence and learning  

• have displays that celebrate and/or promote learning -not too garish  

• enable pupils/students to access the resources and areas that they need for 

learning as independently as possible  

• consider pupil traffic and ease of movement around the environment  

• have clearly labelled & set out signage/structures to promote independence – 

think ‘airport signage’ 

• require minimum direction from staff – clear labelling can free staff to teach 

rather than crowd control 

• incorporate distinctions/physical structure e.g. colour coding 

• consider the need for workstations for independent work to teach and 

reinforce this expectation (the ideal is that all pupils/students will be able to 

work independently within a group at a group table)  

• work for you to deliver what you need it to, in a safe and efficient manner 

 

Two questions, quick visual audit for classrooms: 

Look at every piece of visual support in your classroom and ask yourself: 

Is it useful (does it directly contribute to learning and/or independence every day)?  

If yes, keep it / if no, lose it. 

Is it in the right place (can it be easily accessed by the pupils/students at the right 

times)?  

If yes, keep it / if no, move it to the right place.    

 


