
 

The Southfield Trust  
South Downs School                   
Positive Behaviour for Learning 
Policy 

Purpose 
 
All of the policies and practices at South Downs School are developed to help us meet 
our Core Aspirations for our pupils, which are as follows:  
 

 To learn the skills to communicate and form positive relationships.  

 To enable pupils to make choices independently.  

 To encourage curiosity, creativity and a love of learning.  

 To foster the development of pupils’ independence and life skills.  

 To promote pupils’ self-worth and well-being.  

 
In addition, the focus of this Positive Behaviour for Learning policy is to:  
 

 Understand what is meant by ‘challenging behaviour’. 

 Recognise and assess the causes and impact particular behaviours have on our 
pupil’s learning, development and emotional well-being.  

 Identify consistent strategies and practices that will support our pupils to become 
emotionally ready to learn. 

 Empower pupils to find effective ways to communicate their needs. 

 Secure high standards at South Downs to ensure consistency and progress in 
pupil’s access to learning and independence to emotionally self-regulate.     

 
The Holistic Approach:  
 
This policy should be read in conjunction with the following policies:  
 

 The South Downs School Positive Handling and Physical Intervention Policy- 
which includes guidelines when using safe spaces with pupils in crisis.   

 The Southfield Trust Anti-bullying policy  



Principles 
 
At South Downs we aim to understand the causes of ‘challenging behaviour’, in order to 
promote positive behaviour for learning and create consistent practice.  
 

What do we mean by challenging behaviour? 
  

 ‘Behaviour’ is an expression of communication, which is functional to meet 
needs e.g. a need to gain attention/interaction, control in high anxiety situations 
or help to alleviate pain, discomfort or hunger.  

 

 Behaviour becomes ‘challenging’ when it inhibits a pupil’s ability to learn, 
communicate effectively, access and understand the world around them safely or 
is detrimental to their well-being.  

 

Why do behaviours occur? 
 
Personal  

 Basic needs not being met – health and hygiene 

 Difficulty with levels of receptive understanding and processing. 

 Difficulties with levels of expressive communication. 

 Emotional stability and self-worth.  

 Medical needs 
 
Environmental  

 Difficulty understanding and processing the world/environment around them. 

 Sensory stimulating environments. 

 Unpredictability- changes in the environment, schedule or people. 

 Unachievable expectations being set. 

 Language ‘load’ – too much information to process. 
 

Why is promoting positive behaviour for learning important? 
 
At the South Downs School we have a Level 1 Rights Respecting School Award and 
we support the rights of our pupils according to the UNICEF Charter on the Rights of the 
Child. We believe our pupils have the RIGHT to: 
 

 Have their basic needs met. 

 Learn, develop and progress. 

 Become independent 

 Achieve happiness and emotional stability 

 Feel safe. 

 Build secure relationships 

 Be prepared for the outside world.  
 

None of this can happen if a pupil is experiencing or expressing challenging 
behaviour. 



Practice 
 
At South Downs school we recognise and plan for the responsibilities of our practices to 
meet the expectations our core purpose and values and respond to the principles of 
behaviour.  
 
 

Responsibilities 
 
 
Leadership and management responsibilities  
 

 Clear policies and procedures are set to ensure consistency of behaviour support 
across the sites. 

 Staff are provided with regular training and updates in how to support behaviour. 

 Behaviour is to be monitored across the sites, identifying areas of need and 
informing the Behaviour and Well-being Support Manager to support classes, 
individuals and review practice.  

 Referrals made to other agencies e.g. OT and SALT to support the pupil’s needs 
which could impact the behaviour and well-being of the pupils. 

 Annual review meetings are held with parents to review EHCP and ensure 
provision is consistent and clearly outlined.  

 DSL’s to protect the Welfare of the children. 

 Implementation and training of key systems to support behaviour e.g. The Zones 
of Regulation, TEACCH approach.  

 Providing an engaging and appropriate curriculum to support the needs of all the 
pupils at our school. 

 Reviews to extend well-being support e.g. healthy eating. 
 
 
Staff responsibilities 
 

 Teachers are responsible for identifying long term outcomes for behaviour 
support in the EHCPs under the social, emotional and mental health difficulties 
section with reference to other sections such as Sensory and Physical if a 
sensory need is identified in the pupil’s area of need to support the behaviour.   

 ILPs are written and reviewed 3 times a year to plan for the smaller steps of 
development to meet the long term outcomes of the EHCP. 

 Consideration at the third review of ILPs should focus on planning for change and 
transition into a new class or school.  

 Outcomes in ILPs should be meaningful and relevant to the pupil with a focus of 
how this applies when out in the community.  

 Pupils’ learning is to be planned and delivered individually using the South 
Downs curriculum and recorded on IEP’s to ensure the pupils are able to 
succeed with achievable learning goals and are motivated appropriately to avoid 
boredom or feelings of failure.  

 The IEPs need to identify clear outcomes for personal development to support 
pupils’ understanding and managing their own emotions.  



 All pupil’s should have a clear BSP written by the teacher which can be read by 
all staff and supported by the Behaviour and Well- being Support manager.  

 Staff have the responsibility to indicate concerns and request support from the 
Behaviour and well-being Support manager and to follow the strategies provided. 

 Staff have the responsibility to build relationships in the first term with pupils 
engaging in intensive interaction, exploring motivators, engaging in joint tasks 
that the pupils enjoy and are highly motivated by. Staff will observe and reflect on 
the behaviours that occur and consider what the pupils are communicating. 

 Expectations for behaviour are to be clear in the classroom and individually 
tailored to the needs of the pupils within the class. 

 Staff are to hold weekly meetings to review behaviour expectations to ensure 
consistency and effectiveness of approaches in order to support pupils to meet 
those expectations. 

 Classroom environments should include a designated ‘safe space’ or rest area 
for pupils to access when they need time on their own or sensory support.  

 Visual support and clear learning areas need to be identified within the class. 

 Where possible, classes need to be free from clutter to ensure pupils can develop 
independence and self-efficacy.  

 Timetables should reflect a clear structure for pupils and staff to follow, to 
maximise learning and meet the needs of pupils who can become over 
stimulated.  

 Staff have a duty to record escalations/changes in behaviours to use for reflection 
to identify trigger points, putting in de-escalation strategies. These will be 
reviewed in support with the Behaviour and Well-being Support manager to 
assess progress within the behaviour.  

 Staff are to build strong relationships with parents ensuring parents feel 
comfortable to share behavioural concerns and feel supported in recognising it is 
an expression of need.  

 Staff are responsible for changing behaviour over the long term, recognising the 
emotional need of the pupil and responding using de-escalation techniques. 

 Staff are responsible for working with their pupils to support their progress to self- 
regulate their emotions. 

 
 
Pupil’s responsibilities within their level of understanding. 
 

 Pupils should try to engage with strategies to support their behaviour and begin 
to accept support and help from staff. 

 Pupils should help to keep themselves and others safe. 

 Pupils should continue to try to communicate and make progress in adapting their 
forms of communication to achieve more successful means of communication 
and interaction. 

 Pupils are responsible for reflecting on their own behaviour and the impact and 
consequences it has on themselves and others, as far as possible. 

 
  



Parent/Carer views  
 
We seek parent/carer views when supporting behaviour and we offer parents the 
opportunity to: 
 

 Share concerns they have regarding behaviours at home with class teachers and 
receive support, resources and guidance. 

 Attend special events e.g. sports day to see how their child’s behaviour is 
supported by staff and to celebrate their child’s achievements. 

 Attend parent consultations and annual reviews to ensure parents are able to 
share any concerns, successes or opinions to develop consistent use of shared 
approaches, maximising the progress to meet long term outcomes set within the 
EHCPs. 

 
 

Strategies 
 
At the South Downs school we use a variety of strategies to help pupils to communicate 
more effectively and cope with the challenging world around them. The strategies used 
will depend on the individual needs of the pupil and may be used together or in isolation.  
   

Relationships 
 
Pupils need to establish trusting and secure relationships with the people around them 
before they can learn, communicate, progress or manage their own emotions. To do this 
we: 

- Set clear boundaries  
- Play and engage  
- Act on requests of communication. 
- Engage in intensive interaction  
- Spend the first term observing and responding to our pupils. 

 
 
 

 
 



Routine and structure 
 
At South Downs we recognise that our pupils can have high levels of anxiety and 
establishing a clear routine with pupils can have a significant impact on their anxiety 
enabling them to learn. We recognise we need to help pupils to understand the routine 
and need this communicated to them in a way they can understand. For this we use:  
 

 Visual Timetables for the day or half of the day. 

 Now and Next for pupils who can only cope with the here and now with an 
expectation in the routine followed by a reward.  

 Now, Next and Then to warn pupils of what may be coming up after an exciting 
reward.  

 Whiteboards to record small steps in group learning. 

 Work zones with symbols indicating what they are used for. 

 TEACCH approach for pupils to recognise clear work zones and expectations of 
how much work they will be doing before reaching their reward.  

 Sand timers to indicate the passing of time in activities to establish a clear finish 
point.  

 
 

                        
 
 
 

Communication 
 
We also recognise behaviour as a means of communication and in order to teach the 
pupils how to communicate effectively we use:  
 

 PECS 

 Switches 

 Eye gaze 

 Visual symbols and photos 

 Makaton Signing 

 Communication books 
 



All these can be used in conjunction to support behaviour reducing the amount of 
language used when a pupil is at trigger or crisis point so they can process the key 
information need to keep them safe and happy. 
 
 
 

                             
  
  
 
 
 

Expectations and Rewards 
 
When supporting behaviour we recognise and celebrate pupils’ positive behaviour using 
highly motivating rewards to model to the pupil that the method of communication they 
used was effective and rewarding and will get the response they are looking for. At 
South Downs we use: 
 

 Modelled behaviour and role play- pupils will often model tone and respond 
calmly when a calm voice is modelled to them. 

 Visual expectations of what behaviours we are looking for e.g. good sitting to 
good communicating with others.  

 Working towards charts- pupils can collect buttons for each step achieved to 
breakdown when they will get their reward and celebrate achievements in 
smaller steps. 

 Stickers. 

 Positive praise and obvious reactions and interactions the pupils enjoy. 

 Motivators such as; favourite foods, iPads. 

 Reward time – use of iPad time, additional play for a visual sand timer. 

 Reflection and explicit explanations of what they have done well during the 
day. 

 Giving the pupils additional responsibilities demonstrating good listening will 
result in trust. 

 Exploring positive consequences and teaching how to respond effectively to 
challenges.  

 Whole class social learning to work towards at the end of the day.  

 Whole school certificates- Star of the week and special awards e.g. friendship 
or independence awards. 

 



Expectations and Sanctions  
 
When a pupil is displaying what we may interpret as ‘negative/challenging behaviour’ we 
will assess what the child needs and try to firstly identify what they are trying to 
communicate and teach them an effective means to communicate. 
 
If the behaviour continues we will re-direct pupils to an activity and dis- engage with the 
behaviour, being persistent in re-directing using visuals and either no language or key 
words to limit reactions and distract the pupil away from the behaviour. E.g. A pupil is 
trying to hit. The adult will move back and point to the visuals, giving facial responses 
only to the positive behaviour. 
 
A simple sanction for this would be to sit for a 30 second timer before getting their 
reward to practice calming and responding to adult direction. 
 
Giving pupils a choice of two visual expectations that are within adult control will give a 
pupil control to change their behaviour e.g. sit or lie/ chair or cushion/ quiet area or run. 
We recognise if a pupil is not given a choice this can become confrontational and can 
escalate behaviour.  
 
However, some pupils in the school will understand consequence of actions and will 
receive sanctions to have the time think and reflect. Examples of sanctions for those that 
understand are: 

 

 Traffic lights and whole class systems smiley systems to warn pupils to stop 
and think about their behaviours before reaching a sanction. This can be 
different in each class depending on level of need and understanding. 

 Loss of reward or minutes of play times to make up lost work time and as a 
consequence for not listening. Listening is an important skill for the pupils to 
learn and understand as it is a key safety expectation that can transfer to 
higher risk activities such as trips, play or swimming. 

 Time out areas with a timer to de-escalate and allow the pupil to reset and 
have the time to process and calm away from others. 

 Expectations set using visuals to refocus what we are looking for e.g. good 
sitting- modelling what good sitting looks like or feet on the floor. 

 Offering pupils choices to take control of their behaviour e.g. walking next to 
me or holding hands. 

 Sanctions need to apply to the level of understanding and it may be that a 
pupil needs a timer to pause before returning to what they are doing for a 
short time in order to process the world around them. 

 Sanctions are considered carefully as to whether they are meaningful to the 
pupil; and there needs to be a specific focus for the sanction e.g. listening. 

 We will often work on behaviours one or two behaviours at a time to ensure 
the pupils understand and can make progress in understanding consequence 
without becoming overwhelmed with too many expectations. It is important to 
prioritise behaviours in terms of the long term impact they have on a pupil. 

 Talking with pupils to help them make a choice of what behaviours would be 
safe and how can they let an adult know they are going to be safe following 
instructions e.g. listening.  



 Reflection time after ‘time out’ to talk to a pupil about the consequences their 
actions can have on themselves and others around them. Reflection time to 
talk to an adult will be had when the pupil is ready. 

 Following a sanction, it is important staff support the pupils to understand the 
incident has finished and that the pupil can confidently move forward to the 
next part of their day, ensuring the relationship between staff and pupils 
continues to remain strong. 

 

Sensory and emotional support  
 
Some pupils’ behaviours can be a result of being over stimulated by the environment or 
people and are now in a high state of anxiety, unable to cope. This could lead to a pupil 
reaching crisis point which we work hard to avoid. At this point we recognise the need for 
pupils to have time in a ‘safe space’ to de-sensitize. 
 

 
 
 

 
We will also use: 
 

 A quiet walk to organise themselves. 

 Sensory circuits- organising their bodies to cope with imbalances in their 
senses. 

 The ‘Zones of Regulation’- taught sessions to explore our emotions and 
indicate how we feel allowing pupils to work towards self-regulation of 
emotions and indicate their own triggers  

 Quiet ‘Safe/rest Space’ to use before or during crisis with sensory tools 
available- massage, putty, blankets.  

 
 
 

 
 

 



De-escalation  

Before the use of physical intervention we use what is known as de-escalation 

techniques to reduce a pupil’s level of anxiety to prevent them from reaching crisis 

point where they may become at risk of harm.  

Here are some examples: 

 Distraction- a pupil will be distracted away from the event that is causing them 

anxiety using motivators, new activity or sensory support.   

 Choices – pupils will be given choices using limited or no language and 

visuals to allow a pupil to find a safe way out of a demand or expectation that 

they can take control of. 

 Reactions – Dis-engaging is used if a pupil is looking for a reaction that can 

escalate them to crisis point, giving the pupil time to process that the negative 

action they have used to communicate is not effective.  The pupil will only 

receive feedback from the adult with what the next activity or choice of activity 

is coming up next. Equally positive reactions are used for when a pupil 

changes their choice of communication or behaviour to those that are more 

appropriate and successful, to reward the pupil. 

 Expectations- Reduced expectations of length of activity and level of 

challenge in order to allow a pupil to successfully achieve the expectation, 

task or challenge.  

 Language – language is reduced to minimal or used not at all with the support 

of visuals to allow a pupil processing time and reduced auditory stimulation. 

Any de-escalation techniques will be specific to the pupil’s needs and respectful of 

their emotional state, recognising that avoiding crisis point is key and being mindful 

of how to give a pupil control within choices. 

 

Use of a ‘Safe Space’ 
 

What is a safe space? 

A ‘Safe Space’ is a space that a pupil can go to which is free from danger, noise and visual 

stimulation and people, where a pupil can take some’ time out’ before or at crisis point. 

This ‘Safe Space’ should be comfortable with an open exit for a pupil to leave but away from 

others. It must not be behind a closed door. 

If identified by SMT, classes may have an identified ‘safe space’, rest area or relaxation zone 

for pupils to access, which maybe a zoned off area in the class for their pupil to calm. It must 

be clearly marked what the space is used for e.g. safe space and have cushions, blankets 

and sensory toys available. 



This safe space must be introduced when the pupil is calm for them to experience using 

sensory toys or burying themselves under a blanket before it is used at crisis point. You can 

engage in intensive interaction or 1:1 quite time. A pupil must establish it as a quiet space 

that is relaxing before entering it. 

If a space is needed separate from the class this must be discussed and approved by senior 

management. This need to be identified in the behaviour support plan and risk assessments. 

If a pupil has to be physically taken to a safe space they must be displaying high risk 

behaviours and a risk assessment must be drawn up with the support of management.  

What are high risk behaviours? For some pupils, when they reach crisis point their 

behaviours can create significant risks to themselves and those around them as they have 

lost control. 

High risk behaviours are: 

 Kicking  

 Hitting 

 Biting  

 Throwing objects 

 Grabbing 

 Climbing on furniture. 

 Running off to unsafe places e.g. offices with sharp objects, car parks, playgrounds 

to climb over a fence. 

These behaviours are only high risk if they are being directed at someone despite moving 

away or out of site or if they are potentially going to cause harm to other pupils where the 

other pupils could not be removed to somewhere safer or will be harmful to themselves. 

What steps can be taken at crisis point before the need for Physical intervention into 

a ‘Safe Space’? 

 Step back from the pupil giving space and use symbols or photos to give a child two 

options e.g. the expectation you had already set (e.g. sit/work) or safe space. 

 At this point remove dangers e.g. pupils, large objects and adult they may be 

targeting immediately. If the pupil is frantic you may have use your body to guide into 

a different area of the class until the dangers are removed. 

 You may have to hold a pupil if others are in danger and cannot be moved quickly 

enough. Again this should be a last resort.  

  Once dangers are cleared e.g. chairs and others step back even further using no 

verbal language pointing to the two choices.  

 If the pupil is persistent in targeting the adult in the room, swap the adult immediately. 

 If the pupil is still persistent in targeting any adult who comes in and they are in an 

unsafe area of the school where they can hurt themselves, then they should be taken 

to the safe space and calmly let go with the adults moving away.  

 Repeat the process of change of face, move the pupil into safe space or back away 

until the pupil is calm. 



 Allow the pupil to come away from their space and show their intentions and use your 

visuals to direct.  

 When the pupil is calm go in the safe space and sit alongside and model being calm 

breathing and interacting with the sensory support. 

 Ensure that an adult they may have been targeting returns when the pupil is out of 

the crisis point to repair the relationship.  

 
 

Positive handling and Physical intervention: 
 
Physical intervention is only used as a last resort and guidance is outlined specifically in 
the Positive handling and physical intervention policy.  
 
Only Team Teach approved restraints will be used in school, with staff who are Team 
Teach trained.  
 
Within the Positive handling and Physical intervention policy there are guidelines and 
procedures outlining the use of a ‘Safe Space’ for a pupil in crisis and must be read 
before using the space for a pupil in crisis. 

 
 

 

Exclusion  
Exclusion is only considered in extreme circumstances and will only be processed as a 

last resort by either the Executive Head or his representative. Permanent exclusion will 

only be when considered if there are serious Health and Safety issues. Exclusion 

procedures will comply with current DfE and CME guidance. 


