
Reading Strategy
HAZEL COURT SCHOOL



INTENT

Early Engagement / 
shared attention

Emerging 
Reader

Developing 
Reader Fluent Reader

Functional Skills: Reading for Information

• For learners to be able to access and understand written information (words / symbols) to maximise independence 
and enjoy literature as an enriching leisure activity in their future lives. 

Creativity and Enrichment: Reading for Leisure

• For learners to develop a love of story
• For learners to develop their imagination and flexibility of thought
• For learners to enjoy a range of literature for enrichment and pleasure

Dependence Independence 

To Develop learners’ word recognition, word decoding and spelling to access a range of written texts for 
independence and leisure 



UNICEF Rights of the Child

Differentiated and 
adapted learning Reading for meaning Flexible, personalised 

learning
Reading for leisure



Hazel Court School Curriculum Phases

•Pre-formal curriculum (learners following non-subject specific study – developing early 
engagement, communication, social and emotional and cognitive skills that are the foundation for 
learning essential skills to lead a fulfilling, purposeful and enriching life in their future lives and 
access Post 19 destinations)

•Semi-formal curriculum – ( delivered via a highly personalised approach, teaching essential skills 
in communication, personal development, functional maths and functional English to prepare them for 
post 19 destinations and their future lives)

•Formal curriculum – (learners following subject specific study at a NC / Entry 1 – 3 level, 
teaching the subject knowledge and skills required for post 19 college placements / supported 
employment)



Phonics
We recognise the value of delivering a Systematic, Synthetic Programme 
that  teaches pupils word recognition, decoding skills and spelling by 
developing their ability to hear and identify phonemes and learn the 
relationship between phonemes and graphemes that represent them.

The teaching of phonics  is highly personalised and delivered to those 
learners with the cognitive capacity to access it and for whom it is relevant, 
meaningful and for whom it will promote progress towards independence in 
reading for their future lives.

Phonics is differentiated through our 3 phase curriculum and taught 
according to each learners individual learning pathway.



INTENT 

We aim to offer appropriate phonics instruction for our learners with severe and 
complex needs and make reasonable adjustments to ensure:

• Relevance and appropriacy

•Accessibility 

• Engagement and participation

To Develop learners’ word recognition, word decoding and spelling to access a 
range of written texts for independence and leisure 



Systematic, synthetic phonics (SSP) 
programme

• Written by Lesley Clarke – literacy consultant specialising in teaching of phonics with over 25 years experience in
the classroom.

• Simply designed and presented in a linear format (rather than story / song based with use of links to actions,
themes or pictorial representation that pupils with SEND may find overwhelming / confusing)

• Fully planned and resourced lessons (but with flexibility to make amendments to respond to needs identified
through assessment)

• Includes quality CPD for staff

A dfe validated SSP programme (closely linked with ‘Letters 
and Sounds DfE 2007)



Phonics and SEND
Systematic, synthetic phonics, rather than a whole-word approach, provides children with moderate to severe 
and complex needs the best opportunity to gain functional literacy. (DfE Reading Framework) 

•We apply a flexible approach to teaching phonics and make amendments (where appropriate) to meet the highly individual pupil needs
identified through assessment.

•Taught to pupils as they learn and consolidate their understanding,

•Pupils work through the programme at a pace that is appropriate to their individual learning needs

•Activities ensure learners have opportunities to practice and apply their knowledge to ensure understanding the meaning of learnt words

•Differentiated, adapted and modified resources provide personalised approach to phonics and ensures accessibility



Barriers to learning Phonics
Good word reading but poor comprehension Good comprehension but poor word reading Poor comprehension and poor word reading

Difficulty in understanding what they have 
decoded.

Good understanding but difficulty in decoding 
words.

Difficulty in understanding and decoding words.

Pupils with SEND may experience one or all of these in addition to other barriers such as engagement, attention and 
processing linked with their disabilities.

Therefore teaching must:
• Provide plenty of opportunities to practice and over learn
• Provide opportunities to continue to learn new vocabulary across the curriculum 
• Provide plenty of opportunities to develop their comprehension
• Assess word recognition and comprehension
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Diagnostic Reading Assessments
Diagnostic Reading Analysis (DRA) is an oral, one-to-one standardised test 
to accurately assess reading comprehension

• Provides a reading age and a reading comprehension age

• Assesses listening comprehension



Phonics – 3 Curriculum Phases
Pre-formal 

Pre phase 1 / phase 1

Semi-formal 

Phase 2 - 4

Formal

Phase 5 & 6
Auditory Awareness
• Ability to detect a sound.
• Ability to locate where the sound is coming from.
• Ability to listen to the most important sound 

regardless of the sounds in the background.
• Recognition of familiar sounds
Auditory Discrimination
• Discrimination of familiar sounds

Auditory discrimination
• Ability to differentiate between sounds heard in the 

environment e.g. speech and animal noises.
• Ability to differentiate between individual speech sounds.
Auditory identification
Ability to attach meaning to the sounds or speech heard, e.g. 
quacking = ducks.
Ability to identify different phonemes and blend, segment 
and manipulate them to make different sounds.
Auditory Comprehension
Ability to understand longer utterances.
Ability to have a conversation.
Ability to follow directions.
Ability to follow a narrative.

Auditory Discrimination
• Ability to distinguish the differences in other aspects of 

speech such as volume, pitch, tone.
Auditory Identification
• Ability to monitor and just your own speech by 

responding to hearing yourself speak, e.g. adjusting your 
volume after you realise you are shouting.

• Ability to identify different phonemes and blend, segment 
and manipulate them to make different sounds.

Auditory Comprehension
• Ability to understand more complex utterances.
• Ability to follow more complex narratives.
• Ability to recall the information you have heard not just 

for the immediate time but after a prolonged period too.
• Ability to process, understand, remember, recall, and 

categorise language in order to increase learning and 
communication skills.



CONTEXT INTENT IMPLEMENTATION IMPACT

Learners with Profound and Multiple 
Learning Disabilities (PMLD) following 
non-subject specific study, with early 
development learning profiles

Develop early engagement, 
communication, social and emotional 
and cognitive skills that are the 
foundation for learning essential skills 
to lead a fulfilling, purposeful and 
enriching life in their future lives and 
access Post 19 destinations)

Learners are taught via a range of 
sensory based activities which 
promote engagement, attention and 
listening and shared attention using a 
range of medium.

Delivered using a range of methods 
e.g. object cues, on body cues, media 
(light / sound / music) and ICT (switch 
skills etc.)

Phonics Programme (phase 1)

Learner progress encompasses all 
areas of need: 

Communication & Interaction 
Cognition & Learning 
Sensory and Physical
Social and Emotional

Pre-formal learners make good and 
outstanding progress in these four 
areas, building a foundation for 
learning skills for communication, 
health and independence.

Pre-formal Reading Strategy
Pupils with profound and multiple learning difficulties have complex learning needs. In addition, pupils have other significant difficulties, such as
physical disabilities, sensory impairment or a severe medical condition. Pupils require a high level of adult support, both for their learning needs
and also for their personal care. They are likely to need sensory stimulation and a curriculum broken down into very small steps. DfE 2017



Communication, Language & Literacy Cognition & Learning

Responding Interacting Awareness Exploration Sequence and Pattern Control

• Respond to stimuli 
presented

• Respond with 
consistent positive and 
negative reactions

• Respond to people 
talking around them

• Respond to sensory 
cues

• Respond to object cues
• Respond to objects of 

reference or pictures
• Respond to familiar 

words/ symbols / signs 
showing understanding 
of their meaning

• Interact with familiar 
people

• Work co-actively with 
familiar people

• Anticipate a familiar 
social activity or event

• Indicate they have had 
enough of an 
interaction

• Show preference for 
particular people / 
objects

• Respond with interest 
to the actions of others

• Engage actively with 
familiar social activities

• make meaningful 
gestures e.g. nodding 
/eye pointing

• ‘join in a conversation’ 
• Be a valued and active 

participant in social 
activities / events

• Recognise an obvious 
change happening close 
to them

• Recognise when a 
stimulus starts and 
stops

• Accept stimuli for an 
increasing amount of 
time

• Respond to a widening 
range of stimuli

• Anticipate stimuli that 
occurs repeatedly

• Attend to stimuli further 
away

• Transfer attention from 
one stimuli to another

• Attend stimuli in a busy 
environment

• Locate a specific stimuli
• Develop persistence in 

making something 
happen

• Use senses to register
interesting events around 
them

• Locate moving stimuli
• Make things happen 

through their movement
• Manipulating printed 

material such as books 
appropriately e.g. turn 
the right way up and turn 
pages

• Take turns in repetitive
stories

• Take turns ‘actively’ with 
others

• Respond to an object cue
• Operate toys that require 

more than one action to 
make something happen

• Track moving objects 
• Select preferred objects 

from a mixture
• Develop early problem 

solving for familiar events 
e.g. rolling a ball rather 
than a flat object down 
slope

• Solve simple problems 
e.g. look for a missing 
object to complete an 
activity (develop object 
permanence)

• make things move 
deliberately with large 
motor movements

• Make things move with 
smaller motor 
movements

• Develop persistence in 
making things happen

Pupils are provided with a wide range of enriching and interactive experiences to maximise 
opportunities for engagement



Pre-formal - Key Stage 3 & 4



Pre-formal – Key Stage 5



Semi-formal Reading Strategy 
CONTEXT INTENT IMPLEMENTATION IMPACT

Learners with severe and complex learning
disabilities following a sequential 
curriculum recognising reading as 
functional, informative and for enjoyment 
through a range of mediums.

Reading for information (functional skills)
Gain maximum independence in:
• Reading instructions to complete a task 

(recipe, shopping list)
• Follow a timetable
• Navigating / traveling in the community
• Navigating online information
• Understanding personal documents

Reading for leisure (breadth and enrichment)
• Enjoy story
• Develop imagination
• Develop understanding of the world, 

diversity and culture
• Develop creativity

• Embedded in all curriculum areas
• ICT is used to maximise access and 

engagement e.g. switches, QR codes, 
iPad etc.

• Symbols are used to maximise 
comprehension and develop 
vocabulary

• Reading is taught contextually e.g. 
functionally in food technology or 
shopping or in RSHE for mental 
health and well-being

Phonics Programme (phases 2 – 4)

Learner progress is measured through an 
assessment system (classroom monitor) 

Diagnostic reading assessments are 
completed to determine a reading 
comprehension age informing clear 
outcomes for progress

Learners develop independence and an 
understanding of the wider world through 
their progress made in reading.



Learning 
Step

Leisure Information Comprehension

6 Indicates favourite stories or rhymes. Shows enjoyment when sharing a fiction or non-fiction book with an 
adult. 

Discriminate and make a choice between two items linked to text on 
request. e.g. ‘which is the ball’ 

Learning 
Step

Leisure Information Comprehension

9 • Match pictures, written letter shapes and 
letters in a story. 

• Read symbols to complete a ‘talking mat’ 
on areas relevant to themselves e.g. likes 
and dislikes. 

• Match short words or words with symbols in a reading book e.g. 
cat /ball.

• Recognises own name on personal possessions in different 
environments, e.g. coat peg/bag.

• Match letters of own name. 
• Match lower case letters of the alphabet. 
• Follow a symbolised timetable e.g. general class or personalised 

to individual learner. 

• Independently recognise some words or symbols in the further 
environment e.g. toilet, timetable demonstrating 
understanding of meaning. 

• Ask for a specific programme or story and share books or 
programmes with an adult and or pupil. 

Learning 
Step

Leisure Information Comprehension

12 Can find and read the certain words they have 
learnt when looking at a book or information 
text. 

• Understand alphabetical order and knows the alphabet by heart. 
Name letters of alphabet in upper and lower case. 

• Can read 45 words from the NLS (national literacy strategy) high 
frequency list. 

• Uses initial sound graphic and context clues to attempt to 
decode a word. 

• Listen to adults reading a wider variety of fiction or non-fiction 
texts and relate these texts to their own experience. 

•
• Uses pictures to predict an unfamiliar word. 
•
•
• Has an awareness of simple punctuation e.g. capital letters 

and full stops and will point to identify with prompt.

Semi-formal curriculum outcomes run learning step 6 - 13



Semi-formal – Key Stage 3 & 4



Semi-formal – Key Stage 5



Formal Reading Strategy
CONTEXT INTENT IMPLEMENTATION IMPACT

Learners with moderate learning
disabilities follow an accreditation 
based curriculum that prepares 
learners for adult life and 
employment.

Continue to develop foundation skills 
in reading, writing, speaking and 
listening and communication to 
apply/transfer these skills in a 
functional environment such as the 
workplace.  Our aim is also to 
continue to enjoy reading for leisure.

Learners are taught Entry Level 
Functional skills English and  this is 
delivered through 3 key strands:

1- Reading
2- Writing
3 – Speaking, listening and 
communication

These skills are then taught through a 
thematic approach to deliver breadth 
of experience such as Famous texts, 
Advertising, news, employment, ICT, 
texts for information, sports and 
following instructions.

Phonics programme (phases 5&6)

Learner progress is measured through 
an assessment system (classroom 
monitor) alongside formal 
assessments for accreditation.

Accreditation outcomes at the end of 
the course prepare and open 
pathways into next level courses at 
College and supported employment 
opportunities.  



Entry level 1 functional skills 
“reading strand”

Entry level 2 functional skills 
“reading strand”

Entry level 3 functional skills 
“reading strand”

Learners should practise reading 
different types of text. This should 

include short, simple texts that inform, 
describe and narrate

Learners should practise reading different types of text. This 
should include short, straightforward texts that instruct, inform, 

describe and narrate.

Learners should practise reading different types of 
text. This should include straightforward texts that 

instruct, describe, narrate and explain.

 Read correctly words designated 
for Entry Level 1 

 Read simple sentences containing 
one clause

 Understand a short piece of text 
on a simple subject 

 Read correctly words designated for Entry Level 2
 Understand the main points in texts
 Understand organisational markers in short, 

straightforward texts
 Use effective strategies to find the meaning of words and 

check their spelling (e.g. a simple dictionary, spell-
checker)

 Read and understand sentences with more than one 
clause

 Use illustrations, images and captions to locate 
information

• Read correctly words designated for Entry Level 3 
• Identify, understand and extract the main points 

and ideas in and from texts 
• Identify different purposes of straightforward 

texts 
• Use effective strategies to find the meaning of 

words (e.g. a dictionary, working out meaning 
from context; using knowledge of different word 
types) 

• Understand organisational features and use them 
to locate relevant information (e.g. contents, 
index, menus, tabs and links) 

“Independent understanding of written language in specific contexts” – Functional 
skills for reading definition 



Formal – Key Stage 3 & 4



Formal - Key Stage 5


